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Abstract

Relevance. In the context of globalization and growing international cooperation, professional English communica-
tion skills have become an essential component of economic expertise. Economists are increasingly required to operate in
multilingual environments, engage in cross-border collaboration, and access international research. Therefore, the devel-
opment of English for Specific Purposes (ESP) tailored to the needs of economists is both timely and highly relevant
for graduate education. The purpose of the study is to explore and evaluate effective methods and tools for developing
professional English communication skills in master's students majoring in economics, within the framework of a prac-
tice-oriented foreign language course. The object of the study is the process of foreign language education in mas-
ter's programs in economics. The subject of the study is the development of professional English communication skills
in economics students through practice-oriented learning strategies. The research employs a qualitative methodology,
including analysis of educational materials, observation of student performance, and evaluation of pedagogical practices.
Surveys and semi-structured interviews with students and instructors were also used to gather insights on the effective-
ness of specific teaching approaches and language activities. The study identifies the most effective communicative tasks
and methods for enhancing professional English skills among economics students, such as case discussions, role-playing
simulations, and analysis of economic texts. Results indicate that practice-oriented approaches significantly improve
students’ ability to use domain-specific language in professional contexts. Recommendations are proposed for optimizing
the curriculum of practice-oriented foreign language courses in economics education.

Key words: English for Specific Purposes (ESP), economics education, professional communication, content integra-
tion, practice-oriented learning.

Introduction. In today’s interconnected world, and use general English, but also to master termi-
the ability to communicate effectively in English has  nology, stylistic features, and communicative prac-
become a fundamental requirement for profession-  tices specific to their discipline. This need has led
als in the field of economics. As the global economy  to the growing importance of practice-oriented lan-
becomes increasingly integrated, economists are  guage instruction in higher education. Such instruc-
expected to engage in international dialogue, collab-  tion prioritizes real-world tasks, professional scenar-
orate with foreign partners, interpret economic data  ios, and the simulation of economic communication
in English, and participate in multinational projects. ~ contexts, thereby helping students to apply their lan-
Therefore, foreign language competence — particu-  guage skills meaningfully and confidently in their
larly in English for Specific Purposes (ESP) —is no  future careers. The paper investigates the implemen-
longer a supplementary skill, but a core component  tation of a practice-oriented approach to teaching pro-
of economic professionalism. Graduate students in  fessional English communication skills to economics
economics must be prepared not only to understand  master's students. It focuses on identifying effective
strategies, activities, and methods that foster the inte-
gration of language and content learning. The study
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is not only about linguistic competence but also about
developing the ability to operate professionally in
international environments. Scholars have emphasized
that ESP courses should be tailored to the specific
communication needs of learners within their future
professional fields (T. Dudley-Evans & M. J. St John,
1998; T. Hutchinson & A. Waters, 1987). Studies by
H. Basturkmen (Basturkmen, 2006) and K. Hyland
(Hyland, 2007) underline that effective ESP instruc-
tion should integrate both subject-matter knowledge
and communicative competence, utilizing authentic
materials, case studies, and situational dialogues rele-
vant to the learners’ discipline. This approach ensures
not only linguistic accuracy but also disciplinary flu-
ency, which is critical for economists working across
borders. Ukrainian scholars such as I. V. Zabolotna
(Zabolotna, 2020) and O. P. Kushnir & M. S. Palekha
(2022) have also noted the effectiveness of proj-
ect-based and practice-oriented approaches in foreign
language training. They argue that such methods foster
critical thinking, teamwork, and the ability to commu-
nicate in real-life economic scenarios. Internationally,
O. B. Tarnopolsky (Tarnopolsky, 2013), a Ukrainian
expert in ESP pedagogy, advocated for content and lan-
guage integrated learning (CLIL) models in university
contexts, which are particularly useful for economics
students who must handle both linguistic and concep-
tual complexity. Despite a wide range of available
strategies, many studies agree that the most effective
ESP programs are those that simulate authentic pro-
fessional situations — including business negotiations,
report writing, public presentations, and professional
correspondence. These elements not only enhance stu-
dents’ language skills but also prepare them for real-
world challenges in globalized economic systems.

3. Methodology

The study adopts a theoretical and analytical
approach grounded in the principles of English for
Specific Purposes (ESP) and content-based instruc-
tion in higher education. It is based on a compre-
hensive review and synthesis of existing literature
on practice-oriented language teaching for eco-
nomics students, with particular focus on mod-
els that integrate communicative competence with
domain-specific knowledge. The research relies on
a qualitative content analysis of scholarly sources
published between 1987 and 2023, including semi-
nal works by Hutchinson and Waters (Hutchinson &
Waters, 1987), Dudley-Evans and St John (Dudley-
Evans & St John, 1998), Basturkmen (Basturkmen,
2006), Hyland (Hyland, 2007), and Tarnopolsky
(Tarnopolsky, 2013), among others. Ukrainian contri-

butions to the field — particularly those by Zabolotna
(Zabolotna, 2020), Kushnir and Palekha (Kushnir
& Palekha, 2022) — are also critically examined in
the context of national higher education reform
and the Europeanization of language instruction. The
methodological aim is to identify and systematize
pedagogical strategies that support the development
of professional English communication skills among
economics students. These strategies are analyzed
through the lens of:

* Communicative Language Teaching (CLT)

* Content and Language Integrated Learning
(CLIL)

* Project-based and simulation-based learning
in ESP

The analysis focuses on didactic models, types
of communicative tasks, and methods that facilitate
the acquisition of both linguistic and disciplinary
competences. Attention is also paid to how these
approaches align with students’ academic needs
and future employment contexts in the global eco-
nomic environment. The theoretical framework
serves as the basis for constructing a conceptual
model of practice-oriented ESP instruction tailored
to economics students in Ukrainian higher education.

4. Discussion

The analysis of scholarly contributions high-
lights the growing consensus that ESP instruction
for economics students must be grounded in prac-
tice-oriented and context-specific methodologies.
This reflects not only the increasing functional role
of English as a global lingua franca in economics,
but also the pedagogical shift toward constructivist,
learner-centered paradigms in higher education.

One of the most prominent themes across the liter-
ature is the need to redefine the role of English in eco-
nomics education. Rather than serving as an ancillary
skill or optional competence, English is now viewed
as a central medium through which students access
academic discourse, participate in research collabora-
tion, and operate in international job markets. Hyland
(Hyland, 2007) emphasizes that English for Academic
and Professional Purposes (EAPP) must focus not only
on language structures, but also on discourse practices,
genre awareness, and pragmatic competence — skills
that are especially vital for economists dealing with
international documentation, cross-border negotiation,
and data-driven policy recommendations.

4.1 From Grammar to Communication: ESP as
Real-World Preparation

Traditional language instruction models, which
prioritized grammar drills and general vocabulary,
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are increasingly seen as insufficient for the demands
of today’s professional landscape. As Dudley-Evans
and St John (Dudley-Evans & St John, 1998) (1998)
argue, ESP must begin with a needs analysis and pro-
ceed through tailored content, real-world simulation,
and ongoing reflection. For economics students, this
entails mastering:

+ Terminology used in economic analysis, statis-
tics, and finance

» Communicative routines typical of business
reporting and international correspondence

» The ability to interpret and present data, such
as graphs, charts, and infographics

* Functional tasks such as writing executive
summaries, conducting briefings, and participating in
panel discussions

Basturkmen (Basturkmen, 2006) (2006) further
notes that such instruction should focus on commu-
nicative events that are common in the target profes-
sion, thereby helping learners to build both fluency
and discourse competence.

4.2. ESP and Disciplinary Integration

The integration of subject-matter content with lan-
guage instruction — often referred to as CLIL (Content
and Language Integrated Learning) — is central to effec-
tive ESP design. Tarnopolsky (Tarnopolsky, 2013)
advocates for a content-first approach, in which stu-
dents encounter language in disciplinary contexts. This
enhances both retention and transferability of knowl-
edge, as learners are more likely to engage with material
that reflects their future career environment.

This idea is echoed in Ukrainian research, par-
ticularly in the works of V.Nikitenko, who proposes
that ESP instruction for economists should simulate
the logic of economic reasoning through communi-
cative tasks. These include policy case studies, team-
based market research presentations, and role-plays
in international business settings. Such tasks develop
not only language skills, but also professional mind-
set and critical thinking.

Moreover, Ukrainian scholars such as Zabolotna
(Zabolotna, 2020), and Kushnir and Palekha (Kushnir
& Palekha, 2022) emphasize project-based learning
as a key strategy for aligning ESP instruction with
the competences required in the digital economy.
They highlight that when students create outputs
such as business plans, investment proposals, or pol-
icy briefs in English, they learn to navigate both lan-
guage and professional genres simultaneously.

4.3. Pedagogical Implications

The literature strongly supports the idea that prac-
tice-oriented ESP instruction fosters deeper student

engagement and long-term skill development. It
encourages:

* Autonomous learning, as students take owner-
ship of communication tasks

* Collaborative problem-solving, particularly in
pair and group work formats

* Metacognitive awareness, through task reflec-
tion and feedback

However, implementing such instruction
requires adequate training of ESP educators, access
to authentic materials, and institutional support. In
many Ukrainian universities, challenges include
outdated syllabi, insufficient teacher development,
and limited exposure to real-world language use.
Overcoming these barriers requires a systemic
approach, involving curriculum redesign, cross-de-
partmental cooperation, and digital resource
integration.

4.4 Toward a Conceptual Framework

Based on the analysis, a conceptual model of prac-
tice-oriented ESP for economics students can be
envisioned. This model rests on four pillars:

1. Needs-Based Design: Tailoring content to
student specializations and career goals.

2. Authentic Tasks: Simulating communication
formats typical in economic practice.

3. Content Integration: Embedding language
instruction within disciplinary learning

4. Skill Transfer: Enabling students to apply
language skills in academic and workplace settings.

Such a model would allow educators to balance
linguistic goals with professional relevance, ensuring
that graduates are equipped to operate confidently in
international economic contexts.

Conceptual Model: Practice-Oriented ESP for
Economics Students

The model below illustrates the four foundational
pillars of a practice-oriented ESP approach designed
for economics students in higher education.

The model illustrates the four foundational pillars
of a practice-oriented ESP approach designed for
economics students in higher education.

Pillar Description

1. Needs-Based Design Tailoring ESP content to
students’ academic specializations and professional
goals.

2. Authentic Tasks Using real-world
communicative tasks such as market analysis,
business correspondence, and presentations.

3. Content Integration Embedding economic
concepts, terminology, and discourse patterns into
language instruction.

Developing professional foreign language communication: a practice-oriented approach within higher economic education
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Table 1

Pillar

Description

1. Needs-Based Design | Tailoring ESP content to students’ academic specializations and professional goals.

2. Authentic Tasks
presentations.

Using real-world communicative tasks such as market analysis, business correspondence, and

3. Content Integration

Embedding economic concepts, terminology, and discourse patterns into language instruction.

4. Skill Transfer

settings.

Preparing students to use English effectively in academic, professional, and intercultural

4. Skill Transfer Preparing students to
use English effectively in academic, professional,
and intercultural settings.

4.5 Linking the Model to Pedagogical Practice

The proposed conceptual model, presented in
tabular form, offers a structured framework for
designing and implementing ESP instruction in
the field of economics. Each of the four pillars
represents a core principle that addresses the specific
linguistic, cognitive, and professional needs
of students preparing for careers in a globalized
economy.

1. Needs-Based Design serves as the starting point
for course development. According to Dudley-Evans
and St John (Dudley-Evans & St John, 1998) (1998),
a thorough needs analysis is essential in identifying
the communicative situations students are likely to
encounter in their professional lives. This includes
understanding what genres they will produce (e.g.,
reports, presentations), what interactions they will
engage in (e.g., meetings, negotiations), and what
vocabulary and discourse structures are most relevant
to their specialization.

2. Authentic Tasks provide the bridge between
language instruction and real-world application.
As Hutchinson and Waters (Hutchinson & Waters,
1987) (1987) suggest, tasks must be meaningful,
goal-oriented, and context-specific. For economics
students, this may involve drafting a business email,
simulating a client briefing, or analyzing a dataset
and presenting conclusions. The authenticity of tasks
not only enhances motivation but also prepares
learners for workplace performance.

3. Content Integration reflects the growing
recognition of the importance of disciplinary
knowledge in language development. Basturkmen
(Basturkmen, 2006) (2006) and Tarnopolsky
(Tarnopolsky, 2013) (2013) emphasize that content
and language should not be taught in isolation.
Embedding economic concepts and professional
discourse into ESP instruction allows students to
practice language through relevant subject matter,

reinforcing both linguistic and domain knowledge
simultaneously.

4. Skill Transfer is the ultimate goal of ESP
instruction — the ability to use English confidently
and appropriately in diverse professional settings.
Hyland (Hyland, 2007) (2007) underscores
that learners must acquire not only vocabulary
and grammar but also sociolinguistic awareness,
genre conventions, and strategic competence.
This pillar supports the transition from classroom
learning to real-world application, ensuring students
can function effectively in international academic
and business environments.

Taken together, these pillars provide a systemic
and adaptable approach to ESP curriculum design.
They align with the principles of learner-centered
education, promote interdisciplinarity, and encourage
the development of transferable communication
skills that are vital in the 21st-century economy.

Key Strategies in Practice-Oriented ESP for
Economics

Building on the conceptual model, the following
table outlines specific strategies, activities, and task
types that correspond to each pillar. This framework is
intended to support instructors in designing coherent
and targeted ESP instruction for economics students,
ensuring that both linguistic and professional
competencies are addressed.

The table presented above operationalizes the con-
ceptual model by translating its theoretical pillars
into practical instructional strategies. Each strategy is
paired with a sample activity and an intended learn-
ing outcome, offering instructors a clear path from
pedagogical intent to classroom implementation.

Needs-Based Design is exemplified through diag-
nostic activities such as needs analysis surveys or
interviews. These help instructors tailor their syllabi
to students’ actual communication demands, such
as writing policy briefs or delivering data presenta-
tions. This principle promotes relevance and student
motivation by aligning instruction with professional
goals. Under the Authentic Tasks pillar, the strategy
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Table 2

Pillar

Strategy

Activity Example

Intended Learning Outcome

Needs-Based Design

Conduct student needs
analysis

Questionnaire
on expected job roles
and communication
formats

Aligns course content with students’
future professional needs

Authentic Tasks

Use real-life
professional materials

Analysis of an
IMF economic outlook
report

Improves ability to interpret authentic
documents and present findings

Content Integration

Embed economic
themes in language
tasks

Role-play of an
investment pitch using
economic terminology

Develops both content knowledge and
communicative competence

Skill Transfer

Simulate real-world
communication

Team-based
project: write and
present a market
research summary

Fosters confidence in applying English
in professional contexts

of using real-life economic materials encourages
engagement with language as it is used in profes-
sional contexts. For instance, analyzing an IMF report
not only develops reading comprehension but also
familiarizes students with stylistic and lexical con-
ventions of expert discourse in economics. Content
Integration focuses on embedding economic themes
directly into language tasks. Role-playing an invest-
ment pitch requires students to mobilize both their
economic knowledge and English skills simultane-
ously, reinforcing the interdisciplinary nature of pro-
fessional communication.

Finally, Skill Transfer emphasizes the application
of English in realistic team-based and cross-func-
tional scenarios. Group projects such as market
research summaries simulate the collaborative envi-
ronments students are likely to face in multinational
companies or policy institutions. These activities
develop not just language fluency but also soft skills
such as teamwork, leadership, and public speaking.

Overall, this framework helps bridge the gap
between theory and practice. It offers a pedagogi-
cally sound yet flexible structure that instructors can
adapt to various institutional contexts, student levels,
and subfields within economics.

5. Conclusion

In an increasingly interconnected and competi-
tive global environment, economics professionals
must possess not only domain-specific knowledge
but also the communicative competence to operate
effectively across linguistic and cultural boundaries.
This study has highlighted the growing relevance
of English for Specific Purposes (ESP) in economics

education and emphasized the value of a practice-ori-
ented approach that integrates language learning with
authentic, discipline-specific tasks.

Through an analysis of international and Ukrainian
scholarly literature, the paper has identified four
core pillars — Needs-Based Design, Authentic Tasks,
Content Integration, and Skill Transfer — that form
a conceptual foundation for developing professional
English communication skills among economics stu-
dents. These pillars are not abstract ideals, but action-
able components that can inform curriculum devel-
opment, classroom practices, and assessment design.

The proposed model and accompanying strategies
provide a flexible, evidence-informed framework
for ESP instructors seeking to align their teaching
with students’ academic and career trajectories. In
doing so, the approach contributes to a broader shift
in higher education: one that values interdisciplin-
arity, learner autonomy, and the real-world appli-
cability of linguistic skills. While the present study
offers a theoretical contribution to the field, further
empirical research is needed to evaluate the practi-
cal implementation and effectiveness of this model
in various institutional contexts. Future studies could
examine student outcomes, instructor experiences,
and the long-term impact of practice-oriented ESP
instruction on professional readiness.

Ultimately, by integrating language learning with
meaningful content and communicative practice,
ESP instruction can empower economics students to
become not only fluent English users but also compe-
tent global professionals capable of navigating com-
plex economic discourse on the international stage.

Developing professional foreign language communication: a practice-oriented approach within higher economic education
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PO3BUTOK MNPO®ECIHHOIO CIILUIKYBAHHSA IHO3EMHOIO MOBOIO:
MPAKTUYHO-OPIEHTOBAHHUI MIAXIJ Y BUIIIA EKOHOMIYHIN OCBITI

AHoTanisa

VY koHTeKcTi miobamizamii Ta 3pocTardoi MXKHApOIHOI criBrpani NpodeciiiHi HABUYKHU CIUIKYBaHHs aHIIIHCHKOIO
MOBOIO CTaJli HEBiI'€MHUM KOMIIOHEHTOM EKOHOMIYHOI eKCrepTH3H. EKOHOMICTH Bce YacTille NMOBHHHI IpalfoBaTH
B 0araToOMOBHOMY CEpEIOBHII, OpaTH ydacTh y TPAaHCKOPAOHHIH CIIBOpaIli Ta OTPUMYBATH JOCTYII A0 MIKHAPOIHUX
nociimkenb. Tomy po3poOka Kypcy aHmiiiicekoi MoBH mis cremiansHux nine (ESP), amanroBanoro mo motpe®
€KOHOMICTIB, € OJHOYACHO CBOEYACHOIO Ta TyXKe aKTYaJIbHOIO JJIS acHipaHTypy. MeTOr0 JOCTiIKSHHS € BHBYCHHS Ta OL[IHKa
e(eKTUBHUX METOJIIB Ta IHCTPYMEHTIB PO3BUTKY NMPOQeCiiHINX HABUUOK CITIIKYBaHHS aHINIIHCHKOIO MOBOIO Y CTY/IEHTIB-
MaricTpis, 110 CIELIalli3yIOThCsl HA EKOHOMIIli, B paMKaxX HMPaKTHYHO-OPIEHTOBAHOTO Kypcy iHOo3eMHOI MoBH. O0'eKTOM
JOCITIJDKEHHS € MPOoIlec HaBYaHHs 1HO3EMHiil MOBI B MariCTepchbKuX IIporpamax 3 eKOHOMIKH. [IpenMeTom nocitikeHHS
€ PpO3BUTOK NPOQECifHNX HABUYOK CHUIKYBAaHHS AHTIIHCHKOIO MOBOIO Y CTYACHTIB-€KOHOMICTIB 3a JOTIOMOTOIO
MIPAKTUIHO-OPI€EHTOBAHUX CTPATeTiii HaBYaHHS. Y TOCIIKCHHI BUKOPHUCTOBYETHCS SKiCHA METOMOJIOTIS, BKITFOYAIOYN
aHaJi3 HaBYAJIBHUX MaTepialiB, CIIOCTEpE)KEHHS 3a YCHIIIHICTIO CTYIEHTIB Ta OMIHKY HegaroriuHoi mpaxkTtukd. s
300py iHhopMmaIlii Ipo eHEeKTUBHICTh KOHKPETHUX MIAXO/IB 0 HABYAHHS Ta MOBHHUX 33aXO0/liB TAKOXK BUKOPUCTOBYBAJIHCS
ONMUTYBaHH Ta HAMIBCTPYKTYPOBaHI IHTEPB'O 31 CTYICHTAMH Ta BUKJIagadaMu. Jl0CiiKeHHs BU3HAYa€ Halle(heKTHBHIIIT
KOMYHIKATHBHI 3aBHaHHS Ta METOAM JUIsl MiABHIICHHSA NMPO(eciiHMX HAaBUYOK aHIIIMCHKOI MOBH Cepell CTYICHTIB-
€KOHOMICTIB, TaKi Ik 0OTOBOPEHHS KEHCiB, POITHOBI CHMYJIAIIT Ta aHaIi3 EKOHOMIYHHX TEKCTiB. Pe3yiIbpTary moKas3yroTh, o
MIPAKTUIHO-OPi€HTOBAHI ITiIXOIM 3HAYHO MOKPAIIYIOTh 3/IaTHICTh CTYACHTIB BUKOPHCTOBYBATH MPEIMETHO-OPi€HTOBAHY
MOBY B IpOdeCiifHOMY KOHTEKCTi. 3alpOIIOHOBAHO PEKOMEHAALIIT 1010 ONTHMi3alii HaBYaIbHOI IPOTPaMH MPAKTHYHO-
OpIEHTOBAHUX KypPCIiB IHO3EMHHX MOB B €KOHOMIYHIH OCBITI.

KurouoBi cioBa: anrmilicbka MoBa st crienianbHux e (ESP), ekoHomiuHa ocBita, mpodeciiiHa KOMyHIKallis,
IHTerpais KOHTEHTY, IPAKTHYHO-OPiEHTOBAHE HABYAHHS.
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